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These are the best and worst of times for public education.  What is so encourag-
ing—and hopeful—is that we’ve learned a great deal about what works in engaging and chal-
lenging young people, raising their achievement in the process.  What is so discouraging is
that the political system, at every level, is withdrawing its moral and financial support for sys-
temic reforms precisely as they are proving to be successful.

This sad paradox was brought home to me at the recent Governors’ Educational
Summit, which I was privileged to attend.  The meeting at the Palisades, in New York,
demonstrated an outpouring of support for the standards movement that is, although still in
its infancy, sweeping the country.  A broad consensus was reached among those in attendance
that pressing for the attainment of high performance standards is the pathway to follow—for
all children.  At the same time, however, resources to bring high standards and new forms of
assessment into our schools are becoming ever scarcer.  

What we lack is the public will to make the right things happen for our kids.  We
need to engage—to draw in—people across our communities to ensure that we can deliver on
what we know works.  This is the primary mission of the Public Education Fund Network
(PEFNet)—to recruit people with the courage and commitment to grow public education.

We are about this work in Philadelphia, where I am serving as Superintendent, and
PEFNet is leading the charge in communities across the entire nation.  No matter where, or
at what level, public will is built person by person, individual by individual.  If you want to
know how—if you seek to get a clearer notion of what it takes to move things forward—then
reading this year’s Annual Report should prove worthwhile.

David W. Hornbeck

Chair
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A message from the President of the Public Education Fund Network
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Wendy Puriefoy
Last year, in these pages, we raised the question: what works in public education?

The answer, we discovered—at a level, and with breadth and profoundness, that surprised
many of our own constituents—was:  quite a lot!

Our discovery—the information we gathered—emerged primarily from Local
Education Funds located, as we observed, along our Public Education Fund Network
(PEFNet).  The Funds we profiled were, each in their own way, creating systemic change—
going to the heart of the matter, not dabbling around the edges.  They were doing this, we
saw, in settings large and small, through sweeping efforts resulting in substantial, wide-rang-
ing progress.  

A common thread in all six settings we examined (from Los Angeles to Chattanooga
and from New York to Knox, Indiana) was the urgent quest for public engagement—getting
the community involved in its public schools.

The term public engagement has currency these days, appearing in the continuing
debate about educational reform.  From our vantage point, it is a—perhaps the—vital con-
cept in making schools work for children.  But we also find the term amorphous, indistinct,
unclear and distancing, and we are often asked what it actually means!

We seek to get at its meaning—and vital importance—by focussing on individuals
who live engagement, people whose everyday existence centers around active involvement
in making things better for young people.

Caring is what bonds the six very different human beings we’ve chosen to depict in
this year’s Annual Report, caring and what we’ve chosen to call Coming Forward—commit-
ting to others, plunging into uncharted waters, taking risks, giving of self, crossing an invisi-
ble but important line.

Each of the brief vignettes which follow tells a story—much of it about individual
courage.  The larger message, however, arises from the effect of all six profiles taken togeth-
er.  Start with the first and work through to the last.  The sum total is—it illustrates and
defines—public engagement.  

I am truly honored, through the following essay, Along The Network:  People Coming
Forward to Help Public Schools Excel, to share with you glimpses of:

Rev. Clara Wong, Americorps Supervisor, Fund For New York City Public Education

Joel Garcia, Graduating Senior, Central High School, & member of the Board of Directors of
the Bridgeport Public Education Fund, Bridgeport, Connecticut

Richard Riley, United States Secretary of Education

Warren Simmons, Executive Director, Philadelphia Education Fund

Chris Sandoval, Director, Multicultural AIDS Resource Center of California and 

Sue Van Slyke, Executive Director, Hattiesburg Area Education Foundation

Wendy D. Puriefoy

President
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What we lack is the public will to make the right things happen for our

kids.  We need to engage—to draw in—people across our communities to

ensure that we can deliver on what we know works.  This is the primary

mission of the Public Education Fund Network—to recruit people with

the courage and commitment to grow public education.

David Hornbeck
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I have lived life intensely.  Passionately.
You appreciate the aptness and honesty of this self-reflective statement when you

encounter Chris Sandoval.  (The word “encounter” captures the experience better than
“meet,” for to be with him leads to active engagement, connecting, working together and the
beginnings of trust).  He conveys a sense of urgency—that there is important work to do and
that the problems at hand require sustained attention.  His ideas flow from what appears to be

free association, but what comes out is a subtly organized explanation
of a thoughtful career dedicated to improving the quality of human
life—to healing in the broadest sense of the word.  And, particular-
ly, to fighting the scourge of what he refers to as “the epidemic”:
AIDS.  

Chris Sandoval has been in the forefront of the struggle to
combat AIDS for over fifteen years now.  He has been and remains a
genuine hero—a selfless warrior—in this campaign.  As the City and

County of San Francisco officially proclaimed on Chris
Sandoval Day (August 23, 1991):

San Francisco is proud to RECOGNIZE
and SALUTE Chris Sandoval on the occasion…honoring his eleven

years of exemplary public service (in the Department of Public Health) in the fight against HIV
Disease benefitting the people of San Francisco…is proud to HONOR him for his significant
achievements in focusing needed attention and community resources on the devastating impact of
HIV Disease, and by making our public health system more sensitive and accessible to people liv-
ing with HIV Disease and those at risk and…for his dedication, hard work, and outstanding
leadership on the terrible problems involved in the struggle to overcome HIV Disease throughout
his career at the office of AIDS.

What San Francisco recognized through this extraordinary gesture was Chris
Sandoval’s willingness to engage “the epidemic” with his entire being—with spirit, mind and
body.  This is what makes him
such a compelling character—the
blend of profound spirituality,
sharp intellect, and unbounded
energy.  He lives life to its fullest,
with obvious verve and pleasure
(along with a lovely sense of
humor), so his commitment to fight for life comes as an
entirely natural next step. One might say, it drives and
defines him. 

Three things appear to motivate
Sandoval above all others:  his family’s valuing
of education;  his intuitive understanding
of what it means to be left out of
things—to
be an 
underdog;
and a devout
belief in
Catholicism.  

His
family, once well-to-do
in Mexico, fled the
Revolution to abject
poverty in East Los
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Angeles.  “Learn the language, and lose your Spanish accent,” they told him.
“You will learn English as the language of this country.”  He did, and became the first Latino

to attend Claremont Men’s College.  There, as elsewhere, he was, in his words, “castigated by the
larger, almost entirely Anglo group.”  He added:

I had a terribly hard time fitting in growing up.  I was Latino, openly gay, and
quite outspoken.  It  was hard to find a comfortable niche—to gain acceptance.  This helped me to
empathize with others who felt left out, awkward, at the bottom.  It’s something you have to experience in
order to fully understand.

I can walk into a group, look across the room at someone and say within myself,
and perhaps with my heart, ‘yes, I know you’re from the Barrio.  I understand.’

Chris’s present work on AIDS emphasizes a multicultural approach to prevention.
“Culture,” he says, “is the blueprint of beliefs, behaviors, and identi-

ties which shape the perceptions of a person or group. It is an inher-
itance of ideas, practices and attitudes…that define right and

wrong, delineate assumptions and expectations, and ulti-
mately describe our dreams and the meaning of life.”

Merely conveying information, Chris believes,
does not alter behaviors—whether it has to do with AIDS
or anything of significance.  Ideas have to be communi-

cated in a culturally-competent manner to create change.
This kind of thinking has made Chris Sandoval a

valuable and esteemed member of the Public Education Fund
Network’s National School Health Advisory group, where he has

helped shape its Comprehensive School Health Initiative.  In an
aside, in empathy he said he was drawn to the Network because “it
reaches out to, and touches, the kind of people and places where I
grew up.”

Chris views his life as a journey.

I am still on the journey, which has been enriched by
diverse people who I have loved and are no longer with

us.  For me the important question is:  Have I
brought healing to the world?

I strive for universal
advocacy:  recognizing the goodness
of the community of communities,
the  family of families by reaching

out to, the total group—all peo-
ple.  This, for me, is the pinna-

cle of loving our neighbor as
we love ourselves.

Chris Sandoval

Director

Multicultural AIDS Resource Center of California



Clara Wong is an ordained minister with an impeccable academic background.  Of her work, she says:

Mine is an inner-city ministry.  I feel compelled to be out on the streets, where all ministries
should do their work—among the people, gaining a sense of what might
be regarded as ‘smaller’ people who are in struggle and lack power.

This is, for me, a calling.  In fact, I believe anyone
who does this work among less privileged people should
qualify to be ordained, for this is where the church ought
to be.  In this ministry—to people where they live
and work—there is value, purpose, responsibili-
ty, accountability and, above all, a sense of
sacredness.

I regard being permitted to work
in New York as a supreme compliment and
blessing—something I cherish deeply.

Project FIRST (Fostering
Instructional Reform Through Service and
Technology), an AmeriCorps initiative in New
York administered by the Fund for New York
City Public Education, provides a made-to-
order challenge and “home” for Clara Wong.
Focussed on urban school reform, it seeks to
promote active involvement of all sectors of the
community in support of quality education and the
transformation of public schools into centers of acade-
mic success.  It also strives to foster lifelong
commitments to community
service and educational
achievement in com-
munities across
the city and
nation. 
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The Reverend Clara Wong Th.M.

Senior Field Supervisor

AmeriCorps’ Project FIRST, 

Fund for New York  City Public Education



For Rev. Wong, the project offers an opportunity to reconnect, in the heart of New York City,
with what she calls “real people,” and through her collaborative work with public schools and people in
Brooklyn to get the area “back on its feet.”  Her quest, working alongside AmeriCorps volunteers, is to
rally the community around its schools and to use the school as a hub for community renewal.

As a national program—rooted, by design, in local communities—AmeriCorps is imbued with a
spirit of service, an ethos of giving to others.  Project FIRST, a multi-site initiative coordinated by the
Public Education Fund Network, falls within and extends this value system—nowhere more so than in
New York.  While its “calling card” is technology to enhance children’s learning, its larger goal is to
build and sustain community support for higher levels of student achievement.  It seeks to cradle strug-
gling schools in the energizing and creative force of community, ensuring their stability and success.
While computers are involved, revitalization efforts at the local level are primarily human, interpersonal,
even spiritual.  For there is nothing technical about reversing society’s failure and creating opportunity
and hope.

Clara Wong’s presence in the metropolis is perhaps surprising because, unlike most Chinese
Americans, she grew up in rural Maine.  Both her parents came from China.  Their families were poor,
but also leaders in their communities, who, in their villages, tried to give, “voice to the voiceless.”

Several of her ancestors were teachers, and she grew up in a tradition that revered education
and service to others.  Her parents’ migration from China, at different times, was filled with
loneliness and a sense of strangeness.  World War II separated them for ten years, so they
were familiar with struggle and sadness.  

Clara’s vitality and enthusiasm are infectious (she’s constantly in motion—and
thought), her sense of justice profound, sometimes fierce.  She believes.  Asked what impels

her to work where and as she does, she responded:

If you were to ask what motivates me, intrigues me, excites me, makes me laugh, makes me cry,
makes me angry, soothes me, drives me, comforts me, creates in me depths of care, sustains me in moments
of despair, binds me to be bound by nothing else, commits me to be available to freely serve, it is the Spirit
of God. I wish to humble myself before God’s Spirit to listen and then act.  No one can serve fully who is
not willing to fully surrender to the Spirit’s call.  Service is knowing that we all are one.  It is coming for-
ward to engage in the healing and building which will bring us wholly as one.

Service is not a badge of honor.  It is the courage to love deeply and wholly that which is
beloved of God.

Life for Clara Wong is a wondrous, complex journey—an ever fascinating odyssey.  She lives it,
in her own way, to the fullest.

She is not easily understood.  Her strength is that she is, idiosyncratically, her own person.  It is
difficult, futile in fact, to peg her, or find a niche in which to place her.  Yet the manner in which she
engages others comes across with clarity—and beauty.  She cares with uncommon passion, believing:

Each person is a precious gift in our midst.  Ministry in the city is to restore or create a danc-
ing place within each other, deep and abiding.
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Richard Riley is a warm, caring, easily approachable human being.  He is uniquely able, as Secretary of
Education, to set people at their ease—with his sincerity, his reassuring manner, the twinkle in his
eyes, and his uncanny ability to listen.

Mr. Riley’s recent visit to Philadelphia’s Center for Literacy—a grassroots, adult education
program in the heart of the inner city—demonstrated his deep commitment to people reaching within
themselves, utilizing the power of education, and ‘pulling themselves up by the bootstraps.’  His keen
interest in the Center, a recipient of the Secretary’s Award For Adult Education, was palpable as he
made his way from classroom to classroom, talking to students, never giving the impression he was in a
hurry, or that this was a perfunctory visit.  As he entered the largest classroom, filled almost entirely
with African-American women, a student concluded her remarks to her peers, saying:

I want to communicate to my children that the color of your skin
does not mean “stop” and “go.”

Next, Ramona Mercer said to the Secretary:

I’ve learned that reading is the most important thing in anybody’s life.  Before I came to this
Center, I was floundering—mainly because I couldn’t read.  It deeply affected how I felt about myself.
Today, four years later, I am not only literate, with a G.E.D., but I am, and feel like, a grown woman.
I am also an AmeriCorps instructor with a meaningful job.

Mabel Crisp then got to her feet, with a mix of reticence and pride:

It was my daughter who pressed me to come here.  I had my first child at age 15 and
dropped out of school—in 8th grade!  I have six children.  My husband, in effect, kept me at home…to be
a mother.  I couldn’t read—even my children’s homework assignments—and was only equipped to clean
someone’s house.  Now, I can read.  It has completely changed my life—and employment.  This Center
has been a Godsend for me.  It has provided hope.

There were tears across the room—unabashed tears in the midst of this celebration with the
highest ranking educator in the land.  People were speaking from the heart about overcoming—about
the debilitating effect of lack of opportunity, and the opening up of life education affords.  Secretary
Riley understood.  “All this work you people are doing,” he commented, “all your
perseverance and accomplishments give meaning to what we in Washington are
trying to do.  You are an inspiration to me, for you people, better than anyone
else, can speak to the importance of education—to why we must invest in places
like this Center for Literacy.  I am greatly in your debt, and applaud your efforts.”

Secretary Riley ‘cut his teeth’ on educational reform during his two
terms as Governor of South Carolina.  (“I was a long-shot in the first election, lan-
guishing in the polls for months—at 2%!  No one thought I had a chance.”)  In 1984, he introduced,
and successfully passed, the Educational Improvement Act, a major overhaul of South Carolina’s anti-
quated and underfunded school system.  In pressing for the legislation—which carried with it a $213
million tax increase—Governor Riley and his wife, Ann (affectionately known across the State as
“Tunky”) between them visited over 500 schools, taking their case to the grassroots and building what
he calls a “people’s movement.”  As he explained:

We simply had to get out of the hole
we were in as a State—and education was the
key.  Business leaders understood that to
attract industry and investment, we had to
have a better educated workforce.  The people
of South Carolina recognized the need as well.
They not only rallied around us, but took the
lead in pressing for reform.
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The fight in South Carolina’s Legislature went on for thirteen weeks, virtually without inter-
ruption.  In a moment of candor, with deep feeling and pride, the Secretary recalled that, “Tunky was
fighting cancer, with heavy doses of chemotherapy, but she was in the packed gallery every day look-
ing down on the legislators, almost as the conscience of this urgent quest to do what was right.  And, in
the end, the people’s representatives did.”

Asked why he had placed such heavy emphasis on education during his political career, the
Secretary replied, thoughtfully:

I believe the people’s power has been loaned to me as a public servant.  I read a lot of 
history—of the South and of my State.  From this reading, I concluded that African-Americans had been
systematically denied a good education—for decades.  I decided if there was one thing I could do with the
authority vested in me, it would be to provide top-flight education…for everyone.

Richard Riley

United States Secretary of Education



My journey with education began in the classroom as a teacher. My understanding of the
challenges teachers face began there, too:  Too little support and guidance from the system to make
any real difference in the education—and lives—of children, when teachers are the system’s best
resource in reaching children.  Why, I wondered, didn’t the system invest more in them?  Or even just
listen to them?  Were there no credible leaders?

Being a parent has been part of this journey as well. Rearing
one’s own children is no easy job.  Parents need help.  I learned, above all,
that parents do their best parenting—their best teaching—by modeling
behaviors they want their children to learn:  caring about others, valuing
diversity, being fair, pursuing inquiry, reading voraciously.

These passages, from a set of personal reflections, provide insight
into how Sue Van Slyke views her beginnings as an educator—or, perhaps
more accurately, as a thoughtful facilitator of educational reform.  For this is the role she plays, in a
very personal and human way, as Director of the Hattiesburg Area Education Foundation.

The Foundation, like Ms. Van Slyke, has moved slowly but inexorably toward taking
greater risks and following less-tried pathways of reform—always with sound principles as a guide,
never without respect for the contribution of parents and teachers.

Started in 1988 by the Chamber of Commerce to “turn around” a school system wounded
by white flight, the Hattiesburg Area Education Foundation has focussed, without deflection, on
school readiness and strengthening families.  It chose school readiness as a result of listening to
area superintendents and adopting their highest priority.  It arrived at enhancing the capacity
of families to support their children by exploring the plight of young people across the region
and concluding that stronger families would create stronger schools.  This twofold approach,
which some might regard as social work, grows out of a strong belief in community as the con-
text within which schools operate and through which they must find supports.  It is, in some
respects, the hallmark—and genius—of this “small, evolving, not very developed”  agency, to
use Sue Van Slyke’s words.

Like many Local Education Funds,
the Hattiesburg Area Education Foundation
began its work by making small grants to teach-
ers—to support creative instructional projects, and to
provide materials and equipment that were in
short supply.  Soon, however, at Sue Van
Slyke’s urging, as the Foundation’s (first and
only) Director, the group pressed beyond
what one Board member called these
“feel-good grants.” 

A L O N G  T H E  N E T W O R K
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Sue Van Slyke

Executive Director

Hattiesburg Area Educational Foundation (Mississippi)



“They were,” said Ms. Van Slyke, “nice, at times inspiring, projects that 
certainly gave us credibility in the schools.  But, somehow, we all knew it couldn’t just be about this!  We
had to pursue something more profound, something with greater impact.  So we took our first, faint, ten-
tative steps at pursuing systemic reform.”

That Sue Van Slyke could help her Board cross the divide between mini-grants and system
change was all the more remarkable because she

was new to Hattiesburg and clearly an “out-
sider.”  Her capacity to lead, to edge her

organization toward riskier territory—like
exploring the effect of racial faults on

educational performance—results from
her obvious ability to win her col-

leagues’ trust.  This and her skill at
team-building:  enabling people to
work in a group.  

“Sue is a master organizer,”
noted Pamela Motlley, long-time
kindergarten teacher in the
Hattiesburg schools, now preparing
Early Childhood teachers at Jones
Junior College.   “She can pull peo-
ple together and help them get
things done—to reach consensus and
act.  More importantly, she’s a good

listener.  She has moved a long way in
her thinking about education, and has

grown.  In many respects she’s a con-
vert—to bolder forms of action, more

comprehensive problem-solving, and the
taking of greater risks.  That’s what has helped

our Area Foundation mature.”
And mature it has.  Soon, with the help from

Public Agenda and the Institute for Educational
Leadership, the Foundation will sponsor massive Town

Meetings, where people across the community will come
together to talk honestly about their schools and what stands in
the way of their progress.  It will be an illuminating, if sobering
experience, where people tackle what Sue Van Slyke calls the
“real issues.”

Additionally, the Foundation has created an indepen-
dent family resource center called Strong Families, Inc.  Its hopes
and dreams reside in the new agency’s ability to lend comprehen-
sive social/educational supports to area families in a manner that
will strengthen families, schools, and the larger community.  In a
dramatic, symbolic move, the Foundation has chosen to move its
headquarters into the Family Resource Center—to be on the front
lines, in the thick of the action, with people in struggle.

P U B L I C  E D U C A T I O N  F U N D  N E T W O R K  /  1 9 9 5



Warren Simmons has recently come to Philadelphia to help reform urban education—to prove that, if
the right things are done, city schools can work for all children, including poor children of color.

The task is difficult, he says, because change is painful (even for reformers), and schools find
ways of resisting change at every turn.  What is required, he believes, is an unyielding commitment to
high expectations of, and rigorous standards for, urban youngsters—and a genuine belief that they can
master complex intellectual challenges.  That they are, and should be treated as, smart!

There is a personal dimension to Simmons’ mission:

I grew up, as a young black male, in New
York’s East Harlem in a tenement on 102nd
Street between 1st and 2nd Avenues.
Opportunity didn’t exactly abound
there. You could say I came from a
ghetto background—I was once a
member of a social club/youth
gang called the Enchanters—
and that my horizons were
limited.

The earliest
and most profound
influence on me
was Malcolm
X—mainly his
intellect:  the
way he spoke,
and wrote,
and the
power and
breadth of
his ideas.
As I got to
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Warren Simmons

Executive Director

Philadelphia Education Fund
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know more about Malcolm, I thought to myself, this intelligence stuff is acquirable!
My father was an important model, too.  Although he only went as far as 8th grade and was

a building janitor, he valued and read books.  He and his friends, all of whom were poor, had 
numerous intellectual conversations, from which I learned.  He was probably the smartest man I’ve 
ever known.

Finally, there was the East Harlem Protestant Parish, a settlement agency that took us to
the country, expanded our world and, above all, lent us support.  The people there—David Hornbeck,
now our Superintendent, being one of them—believed in us.  That was vitally important.

It is not surprising that Warren Simmons chose to immerse himself in the national standards
movement, that strand of today’s reform effort that emphasizes setting higher intellectual standards
for all students—and developing new teaching/learning strategies that will better enable them to
meet these standards.  Because his quest for equity—to which he has been deeply committed
throughout his career—centers on the mind:  on the development of the intellect.  As a Ph.D. in

Psychology from Cornell (few of his teachers at Brandeis High School in New
York thought he could handle Minnesota’s Macalester College as an undergradu-
ate), he focussed mainly on cognition and literacy, an inquiry he continued in his
postdoctoral work at Rockefeller University in New York.  While he is naturally
concerned about how young people feel, his greater interest is in teaching—and
stretching—them to think!

Simmons talks a lot about desired “outcomes” for all students—things
they can actually demonstrate.  As a senior staff member with the New Standards Project, he pio-
neered efforts to create, and make sense of, three different types of standards:  content standards, per-
formance standards, and school delivery standards.  “By content standards,” he says, “we mean narra-
tive descriptions of desired outcomes in various subject areas—mathematics, language arts etc.
Performance standards result from defining and providing concrete examples that students can exhib-
it to show mastery of a particular area.  School delivery standards are indicators of whether a school has
the resources—for example, a challenging curriculum and qualified teachers—necessary to enable
students to meet high-level performance standards.”  

The opportunity to apply standards work to a large, struggling, low-achieving urban school
district attracted Warren to Philadelphia to lead the Philadelphia Education Fund—this and the
chance to reconnect with his long-time professional colleague, David Hornbeck, the city’s new
Superintendent whose program, Children Achieving, is anchored in the standards approach.  The stakes,
as articulated by Hornbeck and shared by Simmons, are very high:

Children Achieving means nothing less than a massive long-term transformation of how
our schools teach and learn.  It means raising academic standards for our children, introducing
accountability for our staff, engaging parents and demanding high performance for all.  It may be the
last best chance for public education in our major cities and perhaps for democracy itself.

That Warren Simmons would
join this last-ditch effort—this virtual

crusade—to prove public educa-
tion’s viability is heartening to all 

concerned Philadelphians.  
As Superintendent Hornbeck put it:

Warren is 
a national leader in performance

based on high acade-
mic standards.  He

views this work
through the equity

lens.  Children Achieving,
Philadelphia’s school change strategy, is driven
by the goal of high achievement of all students.

Warren is providing crucial leadership toward our meeting this goal.

In taking this stand, Warren Simmons, in some respects, comes full 
circle, making “this intelligence stuff” acquirable for others.
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Bridgeport is a bleak, severely depressed, beleaguered city.  Its industrial plants, once vitally active,
are not only dormant, but are decaying from neglect.  Its housing stock is old, and burned-down struc-
tures can be seen, block after block—in the midst of neighborhoods where people live.  There is a
sense of despair about the place—an absence of hope—that follows from abandonment of the cruelest
sort.  “Nothing’s left here,” a taxi driver said, “no jobs, no opportunity, not even a decent gathering
place to celebrate holidays!”

Against this backdrop, Joel Garcia, 18 years of age, Puerto Rican, the third
oldest of eight children from a poor but proud family, stands as a shining light.  Calm,
unassuming, confident but humble, “Jo-El”, as he calls himself, following Latino tradi-
tion, moves through life with quiet dignity and a sense of purpose.  He seeks to
achieve, to grow, to “make it,” to live the American dream—but with, not at the
expense of, others.  For he is also deeply committed to service and to the commu-
nity in which he lives.

As a member of Central High School’s student-run organization called
Interact, Joel has led efforts to serve the elderly, as well as very young children, in
well-conceived, sustaining ways—working after school and on weekends to improve
the quality of life for those with the least advantages.  Interact has pursued a range of
projects across Bridgeport from cleaning up neighborhoods to countering the isolation
of senior citizens, and from reading to preschoolers to making Halloween a memorable
event for elementary school children.  Its activities have moved stu-
dents out of Central and into the community, where they can expe-
rience giving and learn the value of ministering to other people.  

Recently, the Bridgeport Public Education Fund made a
grant to Interact through its School Community Leadership
Program, affirming the student group’s work and the notion that
teenagers, when properly organized, can make a difference by addressing community
needs with energy and perseverance.  The grant, one of the first made directly to young people, car-
ried with it special recognition of Interact’s contribution to Bridgeport and the selflessness of its
efforts.

As the relationship between funder and grantee deepened, the Bridgeport Fund saw in Joel
the potential to take on additional responsibility.   In an unprecedented move, it elected him, as the
first student ever, to its powerful Board of Advisors.  As the Fund’s Executive Director, Marge Hiller,
explained:  

The Board had been talking for some time about adding a few students to its ranks—to gain
the perspective of the very kids we’re trying to serve.  It seemed to many directors the appropriate
thing to do, even if to some it felt a bit risky. Joel Garcia appealed to us all.  He seemed, when we met
him at a celebration of grantees, to be warm, thoughtful, easy to relate to and mature—perhaps some-
what beyond his years.  But also very much a kid in touch with his peers.  Above all, he seemed com-
fortable with himself, balanced in his view of his school, and clearly knowledgeable about Greater
Bridgeport.  His draw to his community, evidenced, among other things, by  his work with
Interact, is what
attracted us most.  He
seemed to care!

His work with our Board has been outstanding.  He did us proud as a key representa-
tive at Public Education Fund Network’s National Conference in Washington, D.C. last fall.
He more than held his own.

Amazingly, Joel has been in Bridgeport (and on the mainland) for only six years.
When he arrived—his parents came in search of work—he spoke hardly a word of English,
which he has now mastered, virtually without a trace of a Spanish accent.  Asked how he
accomplished this while handling other adjustments, he responded with a twinkle:

Jo
el
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ar
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By getting out of bilingual and into all-English classes! I saw quickly that language was the
key to opportunity and advancement, especially in school.  If you have a foreign accent, you’re placed in
lower sections.  To get in the academic streams, you have to speak English like an Anglo.

Asked what has impelled him to achieve—and give—he answered, crisply:  “My family and
my church.  My family is close and encouraging, and my church, St. George’s, has given me hope.  In

Bridgeport, the worst thing is the absence of hope—people giving up.  I’m not going
to do that.  I want to go to college, via the Air Force, and then come back to

help my community.”  

“He means this,” says Central’s Magnet School
principal, Pat Cucuzza:

He’s extraordinarily hard-working, deeply
committed to others, and has a sense of peace within

himself.  He’s a nice, all-around American kid.  I
think he may become the first Latino President of

the United States.

Joel Garcia

Graduating Senior

Central High School, Bridgeport, Connecticut



To the Board of Directors Public Education Fund Network, Inc. Washington, DC 

Report of Independent Auditors
We have audited the accompanying statements of financial position of the Public Education Fund Network, Inc. as of
December 31, 1995 and 1994 and the related statements of activities and changes in net assets, functional expenses
and cash flows for the years then ended.  These financial statements are the responsibility of Public Education Fund
Network, Inc.’s management.  Our responsibility is to express an opinion on these financial statements based on our
audits.

We conducted our audits in accordance with generally accepted auditing standards.  Those standards require that we
plan and perform the audit to obtain reasonable assurance about whether the financial statements are free of material
misstatement. An audit includes examining, on a test basis, evidence supporting the amounts and disclosures in the
financial statements.  An audit also includes assessing the accounting principles used and significant estimates made by
management, as well as evaluating the overall financial statement presentation.  We believe that our audits provide a
reasonable basis for our opinion.

In our opinion, the financial statements referred to above present fairly, in all material respects, the financial position of
the Public Education Fund Network, Inc. as of December 31, 1995 and 1994 and the changes in net assets and its cash
flows for the years then ended in conformity with generally accepted accounting principles.

As discussed in Note A, during the year ended December 31, 1995, Public Education Fund Network, Inc. changed its
method of accounting for contributions and its method of financial reporting and financial statement presentation.

Washington, DC

February 27, 1996

A U D I T E D  F I N A N C I A L  S T A T E M E N T S
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STATEMENTS OF FINANCIAL POSITION

December 31, 1995 1994 
(Restated)

Assets
Current Assets
Cash and cash equivalents $ 876,305 $773,049
Accounts receivable 18,510 15,679
Prepaid expenses 9,337 24,195
Unconditional promises to give 1,555,706 1,985,503
Total Current Assets 2,459,858 2,798,426

Fixed Assets
Office equipment 98,023 87,310
Computer equipment 113,475 92,539
Leasehold improvements 10,539 10,329

222,037 190,178

Less allowance for depreciation 122,810 80,655
99,227 109,523

Deposits 12,675 12,675
Unconditional Promises to Give 238,095 848,571
Total Assets $2,809,855 $3,769,195

Liabilities and Net Assets
Current Liabilities
Accounts payable $  356,819 $61,519
Accrued expenses 32,839 25,661
Deferred income -0- 1,350

Total Current Liabilities 389,658 88,530
Net Assets
Unrestricted 271,971 240,969
Temporarily restricted 2,148,226 3,439,696
Total Net Assets 2,420,197 3,680,665
Total Liabilities and Net Assets $2,809,855 $3,769,195

Due to printing limitations, the accompanying footnotes are not presented. A full financial statement is available by contacting the
Public Education Fund Network, Inc.

For the Years Ended December 31, 1995
Temporarily

Unrestricted Restricted Total
Revenue
Foundation grants $100,000 $1,642,847 $1,742,847
Member dues 110,000 110,000
Conferences and institutes 69,925 69,925
Corporate associates 58,000 58,000
Investment income 43,836 43,836
Miscellaneous 1,785 1,785
Satisfaction of program restrictions 2,934,317 (2,934,317) -0-

Total Revenue 3,317,863 (1,291,470) 2,026,393

Expenses
Program services 3,006,284 3,006,284
General and administrative 277,643 277,643
Fundraising 2,934 2,934

Total Expenses 3,286,861 3,286,861

Increase/(Decrease) in Net Assets 31,002 (1,291,470) (1,260,468)
Net Assets 240,969 3,439,696 3,680,665

Net Assets, End of Year $271,971 $2,148,226 $2,420,197
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STATEMENTS OF ACTIVITIES AND CHANGES IN NET ASSETS
1994

Temporarily Total 
Unrestricted Restricted (Restated)

Revenue
Foundation grants $139,942 $2,791,381 $2,931,323
Member dues 90,875 90,875
Conferences and institutes 70,331 70,331
Corporate associates 88,000 88,000
Investment income 17,961 17,961
Miscellaneous 3,427 3,427
Satisfaction of program restrictions 1,788,280 (1,788,280) -0-

Total Revenue 2,198,816 1,003,101 3,201,917

Expenses
Program services 2,025,202 2,025,202
General and administrative 152,413 152,413
Fundraising 1,648 1,648

Total Expenses 2,179,263 2,179,263

Increase/(Decrease) in Net Assets 19,553 1,003,101 1,022,654

Net Assets, Beginning of Year 221,416 2,436,595 2,658,011

Net Assets, End of Year $240,969 $3,439,696 $3,680,665

A U D I T E D  F I N A N C I A L  S T A T E M E N T S
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STATEMENTS OF CASH FLOWS

For the Years Ended December 31, 1995 1994  
(Restated)

Cash Flows from Operating Activities
Increase/(decrease) in net assets $(1,260,468) $1,022,655
Adjustments to reconcile increase/
(decrease) in net assets to net cash 
provided by (used in) operations:

Depreciation 42,155 33,263
(Increase) decrease in:

Accounts receivable (2,831) (7,293)
Prepaid expenses 14,858 (9,629)
Unconditional promises to give 1,040,273 (1,167,738)

Increase (decrease) in:
Accounts payable 295,300 11,046
Deferred income (1,350) 1,350
Accrued expenses 7,178 16,307

Net Cash Provided by/(Used In) Operating Activities 135,115 (100,039)

Cash Flows from Investing Activities
Acquisition of equipment (31,859) (32,352)

Net Cash Used in Investing Activities (31,859) (32,352)

Net Increase/(Decrease) in Cash and Cash Equivalents 103,256 (132,391)

Cash and Cash Equivalents, Beginning of the Year 773,049 905,440

Cash and Cash Equivalents, End of the Year $876,305 $773,049
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Board of Directors
David W. Hornbeck, Chair

Virgil Roberts, Vice Chair

Beth Lief, Secretary

Richard Vierk, Treasurer

Joseph Fernandez
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Public Education Fund
Network Donor List
American Express Foundation

Anonymous

The Charles Stewart Mott Foundation

CIGNA Foundation

Corporation for National and
Community Service

The DeWitt Wallace-Readers Digest
Fund

The Lilly Endowment, Inc.

The Plan for Social Excellence, Inc.

The Annie E. Casey Foundation

The Centers for Disease Control and
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The Clorox Company Foundation

The Danforth Foundation

The Ford Foundation

The George Gund Foundation
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US WEST Foundation

Founding Members and 
1995 Members
Red Bay Education Foundation
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Educational Enrichment Foundation
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Los Angeles Educational Partnership
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San Francisco, CA
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Bridgeport Public Education Fund
Bridgeport, CT
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New Haven, CT
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Foundation
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New Orleans, LA
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Boston, MA

Cambridge Partnership for Public
Education
Cambridge, MA
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Lynn, MA

Mary Lyon Education Fund, Inc.
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Alliance for Education
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Flint, MI

Grand Rapids Public Education Fund
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Kalamazoo Public Education
Foundation
Kalamazoo, MI
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St. Paul, MN
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Foundation
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Lincoln Public Schools Foundation 
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Education
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Foundation
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Charlotte-Mecklenburg Education
Foundation
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Durham Public Education Network
Durham, NC

Wake Education Partnership
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Summit Education Partnership
Foundation
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Cleveland Education Fund
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Alliance for Education
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Chester Education Foundation
Chester, PA

Mon Valley Education Consortium
McKeesport, PA

Philadelphia Education Fund
Philadelphia, PA

Allegheny Policy Council
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Public Education Fund
Providence, RI

Alliance for Quality Education
Greenville, SC
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Nashville, TN
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Mission Statement

The Public  Education Fund Network (PEFNet)  is  a  nat ional  associat ion of  local

education funds (LEFs) committed to achieving high-qual i ty  public  education for

al l  chi ldren,  especial ly  the disadvantaged.   It ’s  mission is  to  l ink and unite these

LEFs and work with them to mobil ize the energy and resources of  their  communi-

t ies  to  build effect ive and successful  public  schools .
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